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CHAPTER 1. INTRODUCTION 
The following chapters are a study comparing the sporting experiences of collegiate 
female athletes in Mexico and the United States. This research focuses on cultural and 
personal support for participating in collegiate varsity sport. 
The purpose of this study is to determine differences between the cultural and 
personal support of female collegiate athletes in Mexico and the United States. How is that 
support different and how does it affect the athlete and her sport experience? Once these 
questions are answered we can begin to address the improvement, if necessary, of the 
perceived cultural and personal support received by collegiate female athletes in these 
countries. 
I collected data for this study during the summer and fall of 2000 using a survey 
questionnaire. The sample was drawn from the female student-athlete populations of four 
different universities, three in Mexico and one in the United States. One hundred ninety two 
students attending three mid-sized universities (student populations from 3,400 to 15,900) 
completed the survey in Monterrey and Queretaro, Mexico. One hundred forty nine students 
from a single medium-sized public university in the Midwest, completed the survey in the 
United States for a total sample size of 341 student-athletes. 
Results from this study indicate that there are significant differences between the 
experiences of collegiate female athletes in Mexico and the United States. Both cultural and 
personal support for participating in collegiate varsity sport vary by country. Perceptions of 
sport and masculinity of chosen varsity sport are also significantly different among Mexican 
and U.S. collegiate female athletes. 
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CHAPTER 2. LITERATURE REVIEW 
Sport and Society 
Sport plays an intriguing role in the larger society as it simultaneously reinforces the 
dominant patriarchal ideology and emancipates women from traditional gender roles. Sport 
naturalizes the ideology of male dominance and superiority which promotes the existing 
gender order (Hall 1996) and because sport is so institutionalized it has a great effect on 
social structures and is also greatly affected by them (Hall 1996). Thus, a cycle of patriarchy 
is kept in motion. However, sport is also a place where that cycle could be broken, as we 
should see in this section regarding gender roles as these function both in society and in 
sport. 
Gender Role Ideology 
The level of cultural support for women's participation in sport is reflected in 
prevailing gender role ideologies (Greendorfer 1993). For this reason a study of gender role 
ideologies is essential when discussing women's participation in sport. Gender role ideology 
is a person's set of beliefs about gender roles and their importance. These beliefs vary from 
person-to-person because they are formed through personal frameworks that develop through 
personal experiences, interactions with family, and immersion in society (Epperson 1999, 
Lengermann 1985). Gender role ideology is typically rooted in beliefs about natural 
differences between men and women, work, male authority, schooling, and the concept of 
public vs. private, to name a few (Legnermann 1985). These ideologies may range from more 
traditional to more liberal. More traditional beliefs about gender roles place men and women 
in clear-cut roles with strictly defined jobs and characteristics. A more liberal gender 
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ideology blurs the lines between men's and women's roles and allows for a more neutral 
concept of gender. 
Both U.S. and Mexican societies can be defined as historically patriarchal. In such 
male-dominated societies, masculine qualities are valued and feminine qualities are 
subordinated (Burn 2000). This "ideology of gender difference" is pervasive in society and 
has great impact on all areas of life including personal experience, family life, paid 
employment, and social interaction (Lott 1997, pg. 279). These gender roles upon which 
these ideologies are based are definitions of femininity, masculinity, and androgyny (Gill 
1994). 
Many tests have been developed to measure gender roles in society. Findings based 
on studies that use these scales reveal some patterns of difference and similarity in the ways 
women and men think about "appropriate" gender roles. Gender roles vary greatly among 
different societies. Unique histories, cultural practices, and traditions, all play a part in the 
development of gender roles. In this paper I will examine the gender role ideology of two 
neighboring countries, the United States and Mexico. 
Gender Roles in Mexico 
Pervasive gender role ideology in Mexico has been traditionally patriarchal. The 
conservative gender role ideology in Mexico traditionally professes to "protect women," but 
it actually keeps women in rigidly defined roles (Anzaldua 1999, Paz 1985). The female role 
is to be submissive (Neft and Levine 1997) and "long-suffering" (Paz 1985, pg. 38). It is 
particularly important for women to be mothers. According to Anzaldua, women only have 
three options for what to do with their lives. They can become nuns, prostitutes, or stay at 
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home as a mother. Anzaldua does admit the emerging existence of a fourth option, that of 
education and a career. However, she points out that only the nun is allowed to escape 
motherhood (Anzaldua 1999). Women feel like total failures if they do not marry and have 
children at some point during their lives (Anzaldua 1999). 
Any sign of aggression in a woman is an indication that she is a mala, or a bad 
woman (Paz 1985). Any deviation from established, prescribed gender roles is considered a 
form of deviance and women who cross gender lines are thought not to be "real" women. In 
fact, they are considered somewhat masculine and are usually judged negatively by others 
(Stevens 1994, p. 11 ). 
The male role is to be aggressive (Neft and Levine 1997) and stoic (Paz 1985). It is 
also a common belief in Mexico that the man is responsible for supporting the family 
financially (Hirsch 2000). 
These gender roles can be further explained by a discussion of machismo and 
marianismo, cultural phenomena that work together to create polarized gender roles within 
the Latin American culture. Any student of Mexican culture is acutely aware of the concept 
of machismo and those more studious may have knowledge of its counterpart, marianismo. 
Machismo is an exaggerated form of masculinity and marianismo is the expectation of 
women to aspire to be like the Virgin Mary. 
Marianismo is the belief that women are "morally superior to and spiritually stronger 
than men" (Stevens 1994, p. 4). Marianismo is deeply rooted in the Catholic tradition of 
Mexico. According to Catholic tradition the Virgin Mary is known for her "feminine" 
qualities, patience, humility, submissiveness, self-denial, and most importantly, motherhood. 
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The Virgin Mary is particularly popular in Latin America and women in these countries are 
expected to aspire to emulate her and develop these qualities. A woman's reputation can be 
determined by how well she can accomplish this task (Stevens 1994). 
The primary characteristics of machismo are "exaggerated aggressiveness and 
intransigence in male-to-male interpersonal relationships and arrogance and sexual 
aggression in male-to-female relationships" (Stevens 1994, p. 4). In the past this description 
included the strength to protect and support the family and the ability to show love, however, 
today's macho has doubts about his abilities in these areas as a result of the globalization of 
the economy (Anzaldua 1999). According to machismo, women are considered to be 
"instruments" and are "only a reflection of masculine will and desire" (Paz 1985, pg. 35). 
These are both very controversial topics, especially machismo. Although it is a 
common belief that machismo is a cultural phenomenon that occurs only in Latin American 
countries and Mexico in particular, many Mexicans believe that it is a cultural myth and 
exists on a level no more pervasive than in any other patriarchal society (Zinn 1989). 
Gender Roles in the US.A. 
In the U.S., cultural constructions of the male gender role encourage achievement, 
competition, and autonomy while the female gender role promotes expressive qualities such 
as sensitivity and passivity. According to norms in U.S. society, women should be less 
competitive and more emotional than men. They should take care of the children and cook 
the meals and men should be the financial provider and take initiative with the opposite sex. 
Women should not be muscular or have deep voices and they should be graceful and small-
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boned (Lips 1993). Inherent in these constructions of gender roles is compulsory 
heterosexuality, or the expectation that a person is heterosexual (Hall 1996, Lenskyj 1986). 
These gender roles are very similar to the gender roles of Mexico, however, many 
argue that these roles are less stringently enforced in the United States than in Mexico. Since 
the feminist movement of the 1960's and 1970's, many gender barriers have been broken, 
leading to the comparative relaxation of gender roles. The feminist movement challenged 
traditional gender roles causing social change through legal, political and personal channels 
(Brownmiller 1999). 
However, the United States still has prescribed gender roles that have become 
increasingly implicit in nature, making them more difficult to recognize, but not necessarily 
less confining, than the explicit gender roles of Mexico. For example, it is socially 
acceptable for women to work outside the home, but women are concentrated in "feminine" 
jobs that involve nurturing and care giving. 
Both Mexican and U.S. gender roles vary according to race, class, age, appearance, 
sexual orientation, and disability (Lips 1993). According to a study done by Harris and 
Firestone, education, age and year are the three most telling predictors of gender role 
ideology. The older the respondent, the more traditional the gender role ideology. Mother's 
labor force participation and higher educational level are associated with egalitarian views of 
gender roles. More traditional gender role views are associated with being a member of a 
fundamentalist religion and/or self-reported strength of religious affiliation. Also, the more 
recent the year a respondent is surveyed, the more egalitarian his/her gender role ideology 
(Harris and Firestone 1998). It seems not to matter so much now what activities men and 
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women do, but that they are still perceived as different while doing these activities (Lorber 
1994). 
Whatever the gender role of a society, the punishment for straying from these roles 
includes: physical violence, threats to one's job, public ridicule, belittlement of one's 
aspirations, withholding of one's affection, and termination or important personal 
relationships (Lorber 1985). 
Theories of Gender Role Ideology 
Gender roles can be explained through many theoretical arguments. This paper will 
focus on essentialism, social constructionism, and radical feminism as possible explanations 
for the existence of gender roles. 
According to the essentialist, gender roles come naturally and are the result of 
biological differences between women and men. This theoretical approach to gender roles is 
unsupported by looking at the research that compares gender roles across cultures. This 
research shows that women and men in some societies routinely engage in activities that are 
considered "unnatural" for women and men in other societies. Margaret Mead was a pioneer 
in this type of research. She found that certain societies designated what most people in the 
United States would classify as "feminine" tasks to men. For example, the Toda, a pastoral 
tribe of the Nigiri Hills of southern India, believe that almost all domestic work is too sacred 
for women, one Filipino tribe holds as a common truth that men can't keep a secret, and the 
Manus of New Guinea believe that only men enjoy playing with babies (Mead 1949). With 
so many conflicting gender roles between societies and also within societies, one can hardly 
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assume that characteristics considered typical of a woman or a man in a given society emerge 
from biological differences between women and men. 
The social constructionist offers a more credible argument to explain overall 
differences in behavior and physical performance between females and males. According to 
the social constructionist perspective the only reason gender roles exist is that society has 
constructed gender expectations and conditioned people into them. The following quotation 
by Hubbard illustrates several ways that gender roles are constructed. 
If a society puts half its children in dresses and skirts but warns them not to move in ways that reveal 
their underpants, while putting the other half in jeans and overalls and encouraging them to climb trees 
and play ball and other outdoor games; if later, during adolescence, the half that has worn trousers is 
exhorted to II eat like a growing boy, 11 while the half in skirts is warned to watch its weight and not get 
fat; if the half in jeans trots around in sneakers or boots, while the half in skirts totters about on spike 
heels, then these two groups of people will be biologically as well as socially different. Their muscles 
will be different, as will their reflexes, posture, arms, legs and feet, hand-eye coordination, spatial 
perception, and so on .... (Hubbard 1990, p. 115-116) 
Feminist Dorothy Smith agrees and claims that women's disadvantage in society has 
been created throughout the years by simple exclusion from the making of culture (Smith 
1978). Although gender roles appear reversible according to this theory, the social 
constructionist feels that gender roles are deeply ingrained into our societal structure and a 
massive deconstruction of society would be necessary to eradicate them (Lorber 1994). 
Many social constructionist theorists consider gender roles to be a functionalist 
concept of gender (Hall 1996). They argue that from this perspective, gender roles are 
central to the institution of the nuclear family. Gender roles help ensure a traditional 
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arrangement where women, as housewives and mothers, fulfill a caregiver role and men, as 
laborers in paid work, fulfill a breadwinner role. 
Some radical feminists believe that gender roles can be completely eliminated and 
people should strive towards androgyny as the ideal. They feel that individuals are free to 
chose gender roles and through awareness and conscious decision making, they can create 
their own role (Costa 1994). 
Gender Roles in Sport 
Often athletics are seen as the social arena for the glorification of masculinity 
(Messner 1992). For this reason, female athletes have been considered a bit of an anomaly. 
According to prescribed gender roles, women should be feminine where femininity is 
described as cooperative not competitive, passive not aggressive, frail not physically strong, 
and so on. By placing these "feminine" beings into the "masculine" world of sport, a 
contradiction in gender roles has been created. In this way sports help to combat the rigid 
stereotypical gender roles of a patriarchal society. 
Sport is diversifying the gender role of women as female athletes are crossing the 
boundaries set out by conventional gender roles. Traditionally, sport has been a vehicle for 
teaching and developing in boys and men the qualities necessary to succeed in mainstream 
American culture (Epperson 1999) such as competitiveness and individualism. As a result, 
sports encourage women to develop characteristics commonly associated with masculinity 
(e.g., aggressiveness, competitiveness, etc.). However, in developing these characteristics, 
sports reinforce "masculine" characteristics as superior to more traditionally "feminine" 
characteristics (Epperson 1999). In a cross-cultural analysis it is important to note that 
cultural differences in the value of these "masculine" characteristics do exist. Allocentrism is 
a value that emphasizes group cooperation, conformity, and readiness to be influenced by 
others (Guinn, et al. 2000). Mexicans are likely to value allocentrism which differs 
significantly from mainstream American values taught in sport. This quality does not fit into 
the Western sport model, thus creating an internal conflict among those who participate in 
sport based off a Western model and who live in a culture that values allocentrism. 
Theoretically, the female athlete is a curious subject because she is a paradox of 
"masculine" activities and traits in a female body. Successful female athletes perplex 
essentialists. According to an essentialist perspective, all women "naturally" have feminine 
qualities which are not conducive to sport, particularly contact sports. Social constructionists 
would argue, on the other hand, that sport itself has challenged old constructions of gender 
roles and ideologies such that masculine and androgynous qualities now exist in female 
athletes. From the constructionist viewpoint, participating in sports could enable a person to 
develop more masculine personal characteristics. Social construction theory suggests that the 
society of a sports atmosphere creates enough influence to construct an alternative gender 
role for a female athlete. 
However, because sports are considered a masculine domain, female athletes are at 
risk of not being taken seriously as athletes. The media's role in women's athletics is an 
excellent example of this attitude. Female athletes are underrepresented in all forms of the 
media, newspaper, magazine, and television. When female athletes are covered, they are 
trivialized as athletes. Often this is done by focusing on aspects other than her athletic skills. 
For example, her appearance, her position as a mother or wife, or what she does when she is 
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not competing (Lumpkin and Williams 1991). Female athletes can also be portrayed as 
unnatural, tragic, or sexual objects (Hall 1996). This lack of respect of women as serious 
athletes undermines their accomplishments and belittles their athletic endeavors (Lumpkin 
and Williams 1991, Duncan, Messner and Williams 1991, Duncan 1990). 
Sports as Feminine and Masculine 
Because sports are traditionally considered a masculine arena (Postow 1988) there is 
a stigma attached to women who participate in sport (Lenskyj 1986). However, the severity 
of this stigma varies according to the gender appropriateness of the sport an athlete 
participates in. There is relatively little stigma for athletes who participate in sports that are 
considered "feminine" but substantial stigma for athletes who participate in sports that are 
considered "masculine" (Ryan 2000). 
Female athletes are encouraged to participate in traditionally "feminine" sports such 
as gymnastics and figure skating. These sports are acceptable because the athletes are "brave 
but not macho, muscled but not bulky, competitive but still vulnerable" (Ryan 2000, p. 68). 
A feminine sport is one that is not considered aggressive and generally contains little or no 
physical contact with others. The focus of "feminine" sports is often grace and beauty. This 
beauty often cannot be achieved without athleticism, however, athletic skills are not the 
focus. Participating in "feminine" sports does not challenge dominant gender roles and 
allows the female athlete to escape the questions about her sexual orientation that can plague 
female athletes in the more "masculine" sports. 
One problem with these "feminine" sports is that the ideal body shape is 
prepubescent. As a result, once these athletes become women, their elite careers are over 
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(Ryan 2000). Gymnasts can become "too big" for the sport before they've entered high 
school. This leaves little space for the long-term benefits of sport. This need to maintain a 
tiny body frame also results in imprisonment of the body rather than the freedom of body that 
other sports promote. 
Female athletes are discouraged from participating in the most "masculine" sports. In 
the United States this would include football and baseball. In Mexico this would refer to 
soccer. Cultural differences in masculinity of sport can result from tradition and popularity 
of individual sports. Any desire to play these traditionally male sports can result in the same 
social consequences for breaking any gender role. In addition to the masculine label that can 
damage a female athlete's image, there is also the powerful label of homosexuality. This 
label can result in a loss of popularity and money. Being openly gay, Martina Navratilova 
did not enjoy as many lucrative sponsorships as others of her ability level (Nelson 1991 ). 
Labeling female athletes as lesbians is "quite common" according to a study of 
collegiate female athletes (Blinde and Taub 1992, p. 524). This is a particularly interesting 
label due to the opposing ways it is used. Men are labeled homosexual if they don't have an 
interest in sports and women are labeled homosexual if they do have an interest in sports. 
This label serves to discourage women's participation in sport (Schell and Rodriguez 2000). 
Homosexuality is still considered a form of deviance in both U.S. and Mexican culture and 
therefore, the lesbian label can have a powerfully discouraging effect on women. 
Resistance 
According to studies done in the past, female athletes seem to perceive and 
experience little or no gender role conflict (Allison 1991). However, I would argue that 
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female athletes still experience the same gender role conflict as other women in society, but 
they have developed methods of resistance that make this conflict difficult to detect. It is 
unlikely to think that female athletes could somehow escape gender role conflict. By 
participating in an activity that is considered masculine and continuing to live in a society 
that values gender roles, a paradox is created. Some female athletes do not experience this 
paradox while playing sport so they continue to surround themselves with this atmosphere 
even when not actively participating in sport. For example, they may only associate with 
friends who are also athletes in order to avoid the judgement of society at large. (Blinde and 
Taub 1992). 
For this reason, many female athletes develop coping strategies to deal with this 
contradiction of the expectation to "be a lady" while competing in the masculine environment 
of the sporting world. Female athletes employ several apologetic strategies in order to avoid 
the masculine and/or lesbian stigma that can accompany participation in sport. These 
strategies include "altering clothing, hair, make-up, and/or attitude towards sport" to 
accentuate their femininity (Schell and Rodriguez 2000, p. 25, Blinde and Taub 1992). 
Behaviors to avoid include being seen in public with groups of women and excessive 
physical contact with women (Blinde and Taub 1992). 
Women sometimes enter sport in order to overcome traditional gender role limitations 
(Epperson 1999). Little girls today are told that they live in a new age where they are no 
longer encumbered by traditional gender roles. In a way this gives them more confidence 
and knowledge to resist gender roles. However, it also binds them by leading them to believe 
there is nothing to resist. 
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Culture of Sport 
Sports are a unifying commonality among almost all cultures throughout the world. 
The same social and cultural tensions played out in society can be found in the sports context 
(Epperson 1999) so in the United States sports are viewed from an ethnocentric, sexist 
perspective (Hall 1996). As a result, women are still second to men in sports. 
Sport becomes a vehicle for maintaining male dominance because it isolates men from women and has 
allowed male networks to profoundly influence who holds political and economic power. (Epperson 
1999,p.95) 
United States 
In the United States the sporting structure is extremely institutionalized. Kids can 
begin playing organized competitive sports as early as age two. Sporting teams are part of 
the school system generally from middle school through college. In addition, there are 
independent club teams for every sport at almost every age level. 
Each sport has a national governing body and some even have international governing 
bodies who set guidelines, create standards, and enforce rules ( e.g., USA Track and Field). 
Each state has a high school athletic association that performs the same function at a more 
local level and also sets and enforces eligibility requirements. Each of these state 
associations are governed by the National Federation of State High School Associations 
(NFSHSA). The NCAA monitors all collegiate athletic programs throughout the United 
States. Collegiate programs are divided into three divisions depending on size of the 
institution and scholarship rules. Also, there are overarching governing bodies that reach out 
to a range of ages on an independent level such as the AAU, YMCA and Junior Olympics 
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(Weiss 1996). Although women and girls do not participate in sport at rates as high as men 
and boys, there are many opportunities in the USA for participation. 
Title IX was enacted on June 23, 1972, and serves to ensure that women receive the 
same resources for athletics as men. However, it is rarely enforced at the grade school or 
high school levels and generally focuses on the collegiate level (National Women's Law 
Center 1997). Despite its flaws, Title IX has been responsible for a major overhaul of 
women's athletics in the United States. Since Title IX was implemented, the number of girls 
and women participating in sport has risen dramatically. The number of women participating 
in varsity sports at the college level increased from 90,100 in 1981 to 162,783 in 1998 
(NCAA News 2001). Such a dramatic increase is unarguably a result of the enforcement of 
Title IX. However, equality is far from being achieved. During the same years men's 
collegiate participation in varsity sports increased from 220,178 to 231,866, still well above 
the participation rate for women. 
"Women's sport is not very globalized in that comparatively few women have the 
resources, time, and situations in which to participate, to recreate, or to compete" (Hall 1996, 
p. 43). Because the funding, participation and job opportunities for women's sport still lag 
behind those of men's sport, a need exists for women's sport advocacy organizations. 
In the United States there are at least two national networks dedicated to promoting 
gender equity in sport. They are the National Association for Girls and Women in Sport 
(NAGWS) and the Women's Sports Foundation (WSF) (Weiss 1996). 
Mexico 
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In Mexico sports are much less institutionalized and more informal. There are 
federations for individual sports, ( e.g. federaci6n de tenis, federaci6n de atletismo) but no 
overarching regulating body for all sports. There is no equivalent to Title IX in Mexico 
which leaves no legal accountability for schools that choose not to offer equal opportunities 
for girls and boys. As a result, girls and women do not participate in sport at the same rate as 
boys and men and are not developing the same skills that sport requires. 
Women in Sport 
Essentially, sport may be described as a domain for white, able-bodied, heterosexual males, while 
racial or ethnic minorities, those of lower economic class, individuals with disabilities, and women, are 
often relegated to second class status. (Schell and Rodriguez 2000, p. 19) 
Women have traditionally not been welcome in the world of sport. "Traditional 
gender order" and the strong association between sport and masculinity is a major barrier to 
women's participation in sport. This barrier can affect women on multiple levels by denying 
access to sport and the conflict between mothering roles and sporting roles (Fasting, Pfister 
and Bunuel 1998). 
Only recently have women begun to participate in organized sport in large numbers. 
In the USA, women's participation has grown noticeably since the passage of Title IX of the 
1972 Educational Amendments, which prohibits discrimination on the basis of sex in all 
educational programs that receive federal funds. However, even with this legislation, women 
still do not participate at the same rate as men in the United States (NCAA News 2001) as is 
the case in most countries. This may be a result of social unacceptance in the sporting world. 
One recent study, for example, found that of girls who stopped participating in sport, 18% 
said the reason they stopped participating was because they didn't want boys to see them 
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play, 22% said it was because sports are inappropriate for girls, and 16% said it was because 
sports aren't ladylike (Schell and Rodriguez 2000). 
The brave girls and women who actually do enter the sports arena are still expected to 
adhere to certain gendered expectations. Although they have entered a masculine world by 
daring to participate in sports, it is often an even greater challenge to abandon those 
traditional gender roles that are not valued in the world of sport ( e.g. fraility, passivity). 
These "feminine" qualities may in fact be used as a way of disassociating from the masculine 
arena a woman has entered. She creates her own space as a "feminine" woman who just 
happens to play sports but hasn't become more "masculine" because of her involvement in a 
"masculine" activity. 
Benefits of Participation in Sport 
Why is it even important to gain equity in sport? Because of the well-documented 
benefits participation in sport can provide. Sports are an excellent way for anyone to become 
physically active which is physically beneficial. Although sport research has not been geared 
specifically toward females until recently, there is now a considerable amount of evidence 
that sports can have an especially beneficial effect on women and girls. Research conducted 
in developed countries shows the unarguable effects that participation in sport can have on 
women and girls. The Women's Sports Foundation has compiled a list of "25 Benefits of 
Girls Playing Sports." The list includes a more positive body image, higher self-esteem, etc 
(Women's Sports Foundation 2000). 
According to research gathered by the Women's Sports Foundation, sports teach how 
to take risks and be aggressive, help develop leadership skills, teach teamwork, and reduce 
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the risk for obesity. Research suggests that girls who participate in sports are more likely to 
experience academic success and graduate from high school than those who do not play 
sports. Women who exercise report being happier than those who do not exercise and 
women who are active in sports and recreational activities as girls feel greater confidence in 
their physical and social selves than those who were sedentary as kids (Women's Sports 
Foundation 2000). 
These beneficial outcomes seem to hold true across racial lines. Among Mexican-
American high school girls the results of a study conducted by Dr. Julie Laible showed 
similar results. Dr. Laible studied two border high schools and discovered that participation 
in sports contributed to the academic success among Mexican-American girls. According to 
her study, sports contributed to an identity transformation that helped girls to combat 
Marianismo "which steers females toward passivity and submission to male authority" ( cited 
in Sabo 2000). 
Mexico as a Developing Country and Sport 
We have determined that women and girls in developed nations gain a variety of 
benefits from participating in sports, but what about women and girls in developing 
countries? While female athletes are generally an understudied population, we know even 
less about female athletes of developing countries. These women have been examined from 
an academic perspective by only a handful of researchers. 
One of these studies is "A Socio-Historical Framework for the Study of Women and 
Sport in China" by Hong which examines sport as an impetus for female emancipation (Hong 
1995). The relationship between modern sport and Western female emancipation was studied 
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by Fletcher. For women, sport has developed as a method of liberation and self-realization. 
Based on these earlier studies, Hong connects the emancipation of women in China to the 
development of modem sport in Chinese society. Hong concludes that women's participation 
in sport has altered the traditional image of women in China and improved their social status. 
According to United Nations Educational, Scientific and Cultural Organization 
(UNESCO) reports, each developing country is at a different stage concerning the 
development of women's sports (Oglesby and Darlison 1999). Women's participation rates 
and their accomplishments in sport reflect the status of women in their respective countries. 
As a developing country, Mexico is more industrialized than many other countries in Latin 
America and is therefore in a better position to support and even promote the growth of 
sports programs for girls and women than many other countries (Chappell 1999). 
Several factors explain why there is a lack of research on the impact of sports 
participation on women's lives. First, organized sports in developing countries is generally 
much less structured than that of developed countries, making it incredibly difficult to set up 
a research project of any kind. This lack of an organized structure makes it more difficult to 
network and make contacts to assist a researcher in her/his work. 
In developing countries, where much more immediate concerns are at hand, such as 
obtaining food, getting clean water, ensuring personal safety, and where many work long 
hours of physical labor, fewer people have time to devote to training seriously for 
professional athlete status. According to a World-Wide Survey of the State and Status of 
School Physical Education done by Hardman and Marshall at the University of Manchester, 
Latin/Central America physical education has attained 89% of the legal status afforded other 
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subjects in the school system. However, this same region has an actual status of physical 
education of only 13%, meaning that the actual status of physical education in relation to 
other school subjects is perceived to be lower than that accorded within the legal framework 
by 87% of the respondents (Hardman and Marshall 1998). Only Oceania registers a lower 
score at 11 %. One could deduce from this that physical education is not seen as important in 
this culture. Physical education is often considered the building block from which organized 
sports begin. I would venture to say that the situations of physical education and organized 
sport parallel each other. 
Economic hardship is the primary reason why people in developing countries have 
little or no time for sports participation. In the same survey by Hardman and Marshall noted 
earlier, Latin/Central America had a rating of 100% "inadequate" facilities for physical 
education (Hardman and Marshall 1998, pg. 6). This was the worst region in the world. This 
lack of a good physical education program certainly has an effect on the opportunity for 
students to develop an interest in sports. This economic hardship is also reflected in the 
types of sports in which these countries excel. Because of limited resources, developing 
countries are strongest in sports that are inexpensive to participate in and support such as 
soccer and long distance running (Chappell 1999). 
According to a report on the UN Commission of the Status of Women, women 
involved in sport advocacy are often isolated and under-resourced (Oglesby and Darlison 
1999). They also tend to receive little support from the general women's advocacy groups 
because those groups often lack an appreciation and perhaps an understanding of the 
importance of sport and physical activity in the lives of women. 
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In conclusion, because women of developing countries have less time and resources 
I 
for participation in sport, they are less likely to participate in sport than women in developed 
countries. Also, relevant advocacy groups are not well svpported so this trend is slow to 
change. 
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CHAPTER3.HYPOTHESES 
The existing research on Mexico, as discussed previously, suggests that a more rigid 
gender role ideology exists in that country as compared to the United States. (Paz 1985). 
Considerable research has been done to document the cultural phenomenon of 
machismo/marianismo and its effect on women's roles in Mexico (Paz 1985, Stephens 1994, 
Neft and Levine 1997). According to U.S. feminists, the feminist movement of the 1970's 
has changed the role of the woman in the United States and has liberated her from strictly 
defined gender roles (Brownmiller 1999). This difference between the two societies is the 
basis for the following predictions. 
Hypothesis # 1 predicts that collegiate female athletes in Mexico perceive their culture 
to be less accepting of the strong woman role than collegiate female athletes in the U.S.A. 
As current research suggests, the level of cultural support for women's participation in sport 
is reflected in the gender role ideology of the society (Greendorfer 1993). 
Hypothesis #2 predicts that collegiate female athletes from Mexico will receive less 
support to participate in varsity sports from family and friends than collegiate female 
athletes in the United States will receive. 
Hypotheses #3 and #4 result from the difference in rigidity of gender role ideology 
referred to above. More strict adherence to prescribed gender roles results in more severe 
consequences for crossing gender boundaries. 
Hypothesis #3 predicts that collegiate female athletes from Mexico feel they are 
discouraged from participating in sports on the basis of gender more often than collegiate 
female athletes from the United States. 
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Hypothesis #4 states that, collegiate female athletes from Mexico will receive more 
negative treatment from others because of their participation in sports than collegiate female 
athletes from the U.S. 
It is hypothesized that an athlete's personal acceptance of the strong woman scale will 
correspond to that of her country's societal acceptance of the strong woman role scale. 
Therefore, hypothesis #5 predicts that collegiate female athletes in Mexico are themselves 
less accepting of the strong woman role than collegiate female athletes in the U.S. 
As a result of living with more defined gender roles, hypothesis #6 predicts that 
collegiate female athletes from Mexico consider sports to be more gender specific ( e.g., 
appropriate for either males or females) than collegiate female athletes from the U.S. 
There is a greater stigma attached to women playing sports that are considered to be 
masculine than to women playing sports that are considered to be feminine in countries that 
have specific gender roles for men and women (Ryan 2000). As a result, hypothesis #7 states 
that collegiate female athletes from Mexico are less likely to participate in varsity sports that 
are perceived by others in her culture as more masculine than collegiate female athletes from 
the U.S. 
Research has documented women's creative resistance to gender boundaries. Female 
athletes sometimes alter their behavior or appearance in order to avoid the stigma of being 
labeled masculine or lesbian (Blinde and Taub 1992). Hypthesis #8 predicts that collegiate 
female athletes from Mexico will be more apt to alter their behavior or appearance in order to 
avoid appearing "too masculine" than collegiate female athletes from the U.S. 
The existing research on women's athletics as discussed previously suggests that it is 
more difficult for women and girls in developing countries to participate in sport than for 
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women and girls in developed countries (Chappell 1999, Cohen 1993). Because of the 
greater difficulty women of developing countries encounter in order to participate in sport, 
motivation to participate in sport is predicted to be lower for these women than for women 
from developed countries. The last two hypotheses address this issue. Hypothesis #9 states 
that initial motivation to participate in sport is lower for female athletes in Mexico than for 
female athletes in the U.S. 
Hypothesis # 10 states that continued motivation to participate in collegiate sport is 
lower for female athletes in Mexico than for female athletes in the U.S. 
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CHAPTER 4. METHODS 
Data and Variables 
This research was conducted using a survey administered to female student-athletes 
attending colleges in Queretaro, Queretaro and Monterrey, Nuevo Le6n in Mexico and 
Ames, Iowa in the United States. 
Sample 
The sample for this study was drawn from the female student-athlete populations of 
four different universities, three in Mexico and one in the United States. Because of the 
relatively small female athlete population at Mexican universities, a combination of three 
universities was necessary to get a sample size comparable to one U.S. university. 192 
students from Mexico (n=56.3%) and 149 students from the U.S. (n=43.7%) completed the 
survey for a total sample size of 341. 
Participants 
Female athletes on varsity sports teams at the Tecnol6gico (TEC) de Monterrey 
(n=24.9%), the TEC de Queretaro (n=24.1 %), the Universidad Aut6noma de Queretaro 
(UAQ)(n=7.3%), all in Mexico, and Iowa State University (ISU) (n=43.7%), in the U.S., 
were surveyed. The TEC de Monterrey has a student population of 15,900 and offers track & 
field, basketball, indoor and outdoor soccer, swimming, tennis, volleyball and judo as varsity 
sports for women. The TEC de Queretaro has a student population of 3,400 and offers track 
& field, basketball, outdoor soccer, swimming, tennis, volleyball and beach volleyball as 
varsity sports for women. The UAQ offers basketball, indoor soccer, track & field, and 
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volleyball as varsity sports for women. 1 ISU has a student population of 26, 110 and offers 
basketball, cross country, golf, gymnastics, outdoor soccer, softball, swimming & diving, 
tennis, indoor and outdoor track & field, and volleyball as varsity sports for women. 
Age, income, population, university, marital status, religion, and varsity sport are all 
included in the demographic information detailed in Table 1 (pages 27-28). This 
demographic information is included in order to give the reader more specific details about 
the respondents and these variables are not used in the discriminant analysis. 
Age is a continuous, self-reported variable. Population was determined by checking 
current population statistics for the self-reported hometown and then grouping them 
according to size ( e.g., 0-50,000=small, 50,001-100,000=medium, 100,001 and up=large ). 
22.9% of the sample came from a small hometown, 21.1 came from a medium-sized 
hometown, and 35.8% came from a large hometown. The remainder did not respond to this 
question. 
University was determined by a code number placed on the surveys prior to 
distribution. 23.8% of the sample is from the TEC de Queretaro, 7.3% from the UAQ, 24.9% 
is from the TEC de Monterrey, and 43.7% is from ISU. 
Marital status was a forced choice category with the following choices: married, 
divorced, cohabiting or living in a marriage-type relationship, widowed, or never been 
married. The category was further reduced to never married and other which still placed the 
category of never married as the overwhelming majority at 91.8% of the sample. 2.9% of the 
sample fell into the other category and the remainder did not respond. 
1 May offer additional varsity sports for women. 
Table 1. Demographics of study sample 
Total Mexico USA 
Number Percent Number Percent Number Percent 
Marital Status 
Never married 313 91.8 174 90.6 139 93.3 
Other 10 2.9 5 2.6 5 3.3 
Total 323 94.7 179 93.2 144 96.6 
Religion 
Catholic 222 65.1 172 89.6 50 33.6 
other Christian 88 25.8 5 2.6 83 55.7 
other non-Christian 6 1.8 1 0.5 5 3.4 
no religion 11 3.2 6 3.1 5 3.4 
Total 327 95.9 184 95.8 143 96.0 
University 
Tee de Queretaro 82 23.8 82 42.7 0.0 0.0 N 
U.Autonoma de Queretaro 25 7.3 25 13.0 0.0 0.0 -1 
Tee de Monterrey 85 24.9 85 44.3 0.0 0.0 
Iowa State University 149 43.7 0.0 0.0 149 100.0 
Total 340 99.7 192 100.0 149 100.0 
Hometown Population 
0-49,999 78 22.9 0.0 0.0 78 52.3 
50,000-499,999 72 21.1 31 16.1 41 27.5 
500,000 and up 122 35.8 110 57.3 12 8.1 
Total 272 79.8 141 73.4 131 87.9 
*Columns do not add to 100 in some cases due to non-responses on the questionnaire. 
Total 
Number Percent Number 
Varsity Sport 
Soccer 40 11.7 65 
Swimming 52 15.2 19 
Volleyball 38 11.1 31 
Track & Field 59 17.3 19 
Tennis 34 10.0 15 
Basketball 21 6.2 41 
Gymnastics 12 3.5 ---
Golf 10 2.9 ---
Softball 18 5.3 ---
Judo 2 0.6 2 
Total 341 100 192 
*Columns do not add to 100 in some cases due to non-responses on the questionnaire. 
Mexico 
Percent Number 
33.8 9 
9.9 33 
16.1 7 
9.9 40 
7.8 6 
21.4 14 
--- 12 
--- 10 
--- 18 
1.0 
56.3 149 
USA 
Percent 
6 
22.1 
4.7 
26.8 
4 
9.4 
8.1 
6.7 
12.1 
43.7 
N 
00 
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Religion was also a forced choice with the following categories to choose from: 
Catholic, Protestant, Mormon, atheist, Jewish, Lutheran, Christian, no religion, or other. For 
the purposes of this study this information was later re-coded into the following categories: 
Catholic (n=65.1 %), other Christian (n=25.8%), other non-Christian (n=l.8%), no religion 
(n=3.2%). The remainder did not respond. 
Varsity sport was determined by a forced choice question which included the 
following categories: soccer (n=l 1.7%), swimming (n=l 5.2%), volleyball (n=l 1.1 %), track 
& field (n=l 7.3%), softball (n=5.3%), tennis (n=l0.0 %), basketball (6.2%), gymnastics 
(3 .5% ), golf (n=2.9% ), and judo (n=0.6% ). These categories included all varsity sports 
offered for women by all participating universities. 
Income was determined by a forced choice question. For the U.S. version the 
categories were: $0-$19,999=lower class, $20,000-$34,999=lower middle class, $35,000-
$54,999=middle class, $55,000-$74,999=upper middle class, $75,000 and up=upper class. 
For the Mexican version of the survey the categories were: 0-2,000P=lower class, 2,001-
6,000P=lower middle class, 6001P-12,000P=middle class, 12,00IP-24,000P=upper middle 
class, 24,00lP and up=upper class. Income groupings for Mexico were devised by a 
Mexican economist (S. Romo Diaz, personal communication, August 2, 2000). In Mexico 
income is more commonly referred to in monthly increments and in the United States income 
is defined as an annual salary. These categories reflect those cultural differences. The 
exchange rate was approximately 9.2 New Pesos to one United States dollar at the time the 
questionnaire was administered. 
Survey Instrument: The Mexico and U.S. Gender and Sport Questionnaires 
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The questionnaire was written in English and translated to Spanish for the subjects in 
Mexico. A Mexican college student reviewed the survey for clarity and comprehension to 
avoid any cultural miscommunication. Items pertaining to ethnic group membership were 
worded somewhat differently on the Mexican and U.S. surveys because salient race and 
ethnic categorizations differ in each culture. Also, the gender role ideology scale used in the 
survey was created in order to address gender roles as they function in sport. 
Measuring Ethnic Group Membership 
Respondents to the English version of the survey were asked to categorize themselves 
into one of the following groups: African American, Asian American, Native American, 
Mexican American, Caucasian, other Hispanic, exchange student, or other. Because people 
living in the U.S. are accustomed to categorizing themselves according to ethnic origin I 
phrased the question in this familiar manner. 
Although questions about race can be sensitive in both the United States and Mexico, 
they are particularly sensitive in Mexico because of the social stigma attached to the 
indigenous category. Indigenous groups are at the bottom of the social stratification system 
in Mexico (Nutini 1997). Being identified as an indigenous person elicits "the most blatantly 
prejudicial attitudes" (Nutini 1997, p. 234). As a result of this stigma, many indigenous 
people hide their background, even to the point of lying when asked a direct question 
regarding their ethnicity. To avoid this possible inaccurate response to the survey I 
employed a tactic used by social scientists to measure ethnicity when a direct method is 
inappropriate. According to Alvin Chan, language spoken at home is the best substitute 
measure of ethnicity (Chan 1995). Consequently, the Spanish version of the questionnaire 
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asks if the subject speaks a language other than Spanish at home. If the response to this 
question is yes, I infer that they speak an indigenous language at home and, therefore, 
categorize the respondent as indigenous. 
Measuring Gender Role Ideology 
The gender role ideology scale created for the purpose of this research is entitled the 
"strong woman scale." This scale defines the strong woman both in a general sense and in a 
sport context. The scale was created using the standard Bern sex-role inventory (BRSI) as a 
resource. A new scale was created because I wanted to used traits that had been well tested 
such as those in the BRSI but I wanted to place them in an applied context. For example, in 
the Bern sex-role inventory one of the masculine items is "competitive" (Bern 1981). The 
respondents are asked to indicate how well each of the characteristics describes them 
(1 =never or almost never true, 7=always or almost always true). In this survey societal 
acceptance of the strong woman role is phrased as follows to apply to sport, "In my culture it 
is not considered socially acceptable for women to be competitive in sports." 
One drawback to using items from the BRSI is that they are based on mainstream 
American cultural definitions of masculinity and femininity (Harris 1994 ). Any cultural 
differences in concepts of masculinity and femininity are not accounted for in this study. 
Measures 
Dependent Variables 
The following scales are a series of multiple choice questions used as an indicator of 
cultural acceptance of the strong woman role, support, individual acceptance of strong 
woman role, initial motivation, and continued motivation. All scales were created by the 
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researcher and tested by factor analysis to determine the reliability of the scales. The test 
statistic used for factor analysis was Chronbach's Alpha, which yields a percent reliability for 
the scale. Chronbach's Alpha values are listed at the end of each variable description. 
Cultural Acceptance of Strong Woman Role. Acceptance of the strong woman role 
was measured with seven questions that were answered on four-point Likert scales 
(1 =strongly agree; 4=strongly disagree). These questions categorized different activities and 
traits according to how acceptable they are for women in society ( e.g., In my culture it is 
considered socially acceptable for women to work outside the home). Traits were adapted 
from the Bern sex-role inventory (Bern 1981 ). Perceived societal gender roles, in this sense, 
represent the respondent's views of the costs and benefits of participating in sports relative to 
perceived level of acceptance of women in athletic activities. 
The items for all respondents are: In my culture it is considered socially acceptable 
for women to hold political office, be competitive in their everyday lives, participate in 
contact sports, work outside the home, In my culture it is not considered important that a 
woman have children (reverse-coded), In my culture it is considered socially acceptable for 
women to have large muscles, women to be physically aggressive in sports. The Alpha for 
this scale is 0.83. High scores indicate low acceptance of the strong woman role. 
Support. I measured support received from various influential people in the athlete's 
life ( e.g., her mother, father, non-athletic female classmates, athletic female classmates, non-
athletic male classmates and athletic male classmates) with a set of six questions that were 
answered on four-point Likert scales (1 =strongly disagree; 4=strongly agree) ( e.g., My father 
is excited about my involvement in sport). The items and their means are: My mother is 
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excited about my involvement in sport, father, non-athletic female classmates, non-athletic 
male classmates, athletic female classmates, athletic male classmates. The Alpha of this 
scale is 0.82. High scores indicate high level of support. 
Level of Discouragement. To determine the level of discouragement from 
participation in sports as a result of being female, the participant is asked how often she has 
been discouraged from participating in sports because she is a woman (1 =never, 
2=occasionally, 3=often, 4=always). 
Negative Treatment. Negative treatment as a result of participation in sports is 
determined by asking the athlete the extent to which she is treated differently because of her 
participation in sport. The respondent indicates how often she is treated differently by others 
because of her participation in sport (1 =never, 2=occasionally, 3=often, 4=always). An 
open-ended question follows to determine whether treatment from others with respect to 
sport is positive or negative ( e.g., If you have ever been treated differently by others because 
you participate in sports, how does this treatment make you feel?). 
Individual Acceptance of Strong Woman Role. I measured individual acceptance of 
the strong woman role with six questions that were answered on four-point Likert scales 
(1 =strongly agree; 4=strongly disagree). This set of questions is designed to elicit the 
subject's personal opinion of the appropriateness of certain activities and traits for women 
(e.g., I think it is acceptable that women participate in contact sports). The items and their 
means are: I am competitive in sports, I am competitive in my everyday life, I am physically 
aggressive in sports, I feel that it is acceptable for women to have muscular bodies, I think it 
is acceptable that women participate in contact sports, I think it is acceptable that a woman is 
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a professional athlete. Items were summed and the total was divided by the number of items. 
The Alpha for this scale is 0.53. High scores indicate low acceptance of strong woman scale. 
Individual Perceptions of Sport. The respondent was asked the extent to which she 
personally considers soccer, track & field, basketball, swimming, volleyball, and tennis 
gendered (1 =completely feminine, 2=more masculine than feminine, 3=equally masculine 
and feminine, 4=more feminine than masculine, 5=completely masculine). 
Then the means from cultural perceptions of sport were examined by country in order 
to determine which sports are considered most masculine and most feminine in each culture. 
In Mexico volleyball was rated the most feminine (mean=2.75) and soccer was rated the 
most masculine (mean=3.95). In the U.S. volleyball was also rated the most feminine 
(mean=l .93) and basketball was rated the most masculine (mean=3.64). After determining 
which sports are considered the most masculine and the most feminine in her culture, the 
difference of the athlete's personal perception of theses two sports is calculated. The absolute 
value of this number determines the distance between masculinity and femininity of these 
sports for this athlete, or how gendered she considers sports to be. 
Masculinity of Sport. The respondent was asked to assess the extent to which her 
culture considers soccer, track & field, basketball, swimming, volleyball, and tennis gendered 
(1 =completely feminine, 2=more masculine than feminine, 3=equally masculine and 
feminine, 4=more feminine than masculine, 5=completely masculine). Mean scores were 
computed for each sport for each country. Next, a new variable was created, assigning the 
corresponding score to the varsity sport each respondent participates in, thus determining the 
masculinity of the sport she has chosen to participate in as perceived by her society. 
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Changed Behavior. To determine changed behavior she was asked how often she had 
acted more feminine in order to avoid being associated with the masculinity of sport 
(1 =never, 2=occasionally, 3=often, 4=always). Open ended follow-up questions obtain 
specific information about these occurrences. 
Initial Motivation. Motivation to begin participating in sport was measured with five 
sets of questions that were answered on four-point Likert scales (1 =strongly disagree; 
4=strongly agree). These questions tapped levels of motivation derived from external 
influences ( e.g., encouragement from a coach), internal rewards ( e.g., enjoyment of the 
sport), external rewards ( e.g., wanted others to notice me), body image ( e.g., lose weight), 
and boredom (e.g., something to do after class). The items and their means are: I first 
became involved in sport because my parents encouraged me, I wanted to be with my 
friends, a coach encouraged me, I wanted to achieve social status, I wanted to improve my 
physical abilities, I wanted to be in better shape, I wanted to achieve success, I wanted to lose 
weight, I wanted others to notice me, my friends encouraged me, I wanted something to do 
after class, I thought I would enjoy it, I wanted to be recognized for my athletic abilities. The 
Alpha for this scale is 0.75. High scores indicate a high level of initial motivation. 
Continued Motivation. Motivation to continue participating in sport through the 
college level was measured with five sets of questions that were answered on a four-point 
Likert scale (1 =strongly disagree; 4=strongly agree). These questions tapped levels of 
motivation derived from external influences ( e.g., encouragement from a coach), internal 
rewards (e.g., enjoyment of the sport), external rewards (e.g., wanted others to notice me), 
body image (e.g., lose weight), and boredom (e.g., something to do after class). The items 
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and their means are: I decided to compete in sports in college because my parents encouraged 
me, I enjoyed playing sports, my friends encouraged me, a coach convinced me to, I wanted 
to improve my physical abilities, I wanted something to do after class, I wanted to be with 
my friends, I wanted to lose weight, I received a scholarship, I wanted to achieve success, I 
wanted to maintain a healthy lifestyle, I wanted others to notice me, I wanted to achieve 
social status, I wanted to be recognized for my athletic abilities. The Alpha for this scale is 
0. 73. High scores indicate a high level of continued motivation. 
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CHAPTER 5. RESULTS 
Method of Analysis 
Discriminant analysis was used as the method for analysis of this data. This 
technique uses a combination of the dependent variable to predict or discriminate among the 
levels of the independent variable, whether the respondent is from Mexico or the United 
States. 
The forward stepwise selection technique enters the dependent variables in the order 
that they best predict group membership. The effect of the first dependent variable on all 
other variables is removed using correlation techniques. This process continues until 
variables no longer contribute to prediction of group membership. 
Discriminant analysis is the most appropriate method of analysis for this data because 
it is a simple comparison of many variables between two groups of people. Group 
membership is mutually exclusive and based on a categorical variable, whether respondents 
are from Mexico or the United States. Discriminant analysis is a simple one step procedure 
that yields a reliable analysis for each variable. 
Means and Standard Deviations of Dependent Variables 
Table 2 (p. 38) displays the means and standard deviations for dependent variables 
used in the analysis. Column 1 of Table 2 shows the means and standard deviations for all 
respondents. Columns 2 and 3 present the means and standard deviations for respondents 
from Mexico and the U.S. respectively. 
Column 4 shows the effect size for each dependent variable. Effect size is a measure 
of how many standard deviations the two groups differ by. When grouping effect size the 
Table 2. Means and Standard Deviations for Independent Variables 
Total Mexico N=192 USA N=149 Effect Size 
Mean SD Mean SD Mean SD 
Cultural Acceptance of S WR 2.1536 0.5963 2.3731 0.5936 1.8708 0.4680 .84 
Support 3.4222 0.5641 3.3253 0.6451 3.5471 0.4076 -.39 
Level of Discouragement 1.1800 0.4100 1.2400 0.4700 1.1000 0.2900 .34 
Negative Treatment 1.3700 0.6800 1.2200 0.5800 1.5200 0.7400 -.44 
Individual Acceptance of SWR 1.4882 0.3649 1.3378 0.2906 1.6050 0.3745 -.73 
Perceptions of Sport 0.5837 0.7518 0.9055 0.8453 0.3340 0.5559 .76 
w 
Masculinity of Sport 3.2454 0.4495 3.3759 0.4495 3.0210 0.3513 .79 00 
Changed Behavior 1.3300 0.7000 1.3200 0.7400 1.3500 0.6400 -.04 
Initial Motivation 2.3637 0.4874 2.2940 0.4526 2.4535 0.5166 -.33 
Continued Motivation 2.4837 0.4445 2.3512 0.4346 2.6545 0.3975 -.68 
N=341 
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absolute value is used. Small effect size is between 0.20 and 0.49, moderate is between 0.50 
and 0.79, and large effect size is larger than 0.8. 
The mean score on the cultural strong woman scale is 2.1536, i.e., moderately 
accepting to moderately unaccepting. Mexico responses are significantly higher at 2.3 731 
than U.S. responses at 1.8708, i.e., completely accepting to moderately accepting. This 
indicates that the strong woman role is less accepted in Mexican culture than in U.S. culture 
as stated in hypothesis #1. F(cultural acceptance of strong woman role)=71.942, p=.0001 
The effect size is large at .84 indicating a large difference between the means. 
Hypothesis #2 predicts that, support to participate in varsity sports received from 
family and friends will be lower for female athletes in Mexico than for female athletes in the 
U.S. The mean score on the support scale is 3.4222, i.e., moderately high to high level of 
support to participate in sport from family and friends. Support from family and friends is 
less intense for female athletes from Mexico (mean=3.3253) than for female athletes from the 
U.S. (mean=3.5471). This difference between the means is significant indicating that female 
athletes in the USA feel that they receive more support from family and friends than female 
athletes in Mexico which offers support for hypothesis #2. F(support)=13.439, p=.0001 
Effect size is small at -.39 indicating a small difference between the means. 
The average mean for level of discouragement is 1.1800, i.e., between never and 
occasionally feel discouraged from participation in sports because she is a woman. Averages 
in Mexico and the U.S. are 1.2400 and 1.1000 respectively which fall in the same category as 
the overall mean. This is a significant difference between means in the direction predicted in 
hypothesis #3 showing that female athletes in Mexico feel a higher level of discouragement 
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from participating in sport than female athletes in the U.S. F(discouragement)=9.761, p=.002 
Effect size is small at .34 indicating a small difference between the means. 
Female athletes in Mexico reported significantly less negative treatment for 
participating in sport than the U.S. athletes did. F(negative treatment)=l 7.107, p=.0001 
Effect size is small at -.44 indicating a small difference between the means. The means for 
both groups, however, fall between 1 and 2, indicating that the treatment they receive as a 
result of participating in sport ranges from positive to indifferent. The average responses to 
negative treatment as a result of participation in sport is 1.3700. Averages from Mexico and 
the U.S. are 1.220 and 1.5200 respectively which is a significant difference between means 
but in the opposite direction than predicted showing that female athletes in Mexico receive 
less negative treatment as a result of participation in sport than female athletes in the USA. 
Hypothesis #5 states that, collegiate female athletes in Mexico are less accepting of 
the strong woman role than female collegiate athletes in the U.S. Data failed to support this 
hypothesis. The mean score on the individual strong woman scale is 1.4882, i.e. between 
more accepting and moderately accepting of the strong woman scale. Female athletes from 
Mexico were more accepting of the strong woman role (mean=l .3378) than female athletes 
in the U.S. (mean=l.6050). F(individual acceptance of the strong woman scale)=51.671, 
p=.0001. A moderate effect size at -.73 indicates that there is a moderate difference between 
the means. 
The mean of athletes' individual perceptions of sport is 0.5837, i.e., slightly polarized. 
A high score on this scale indicates that one considers some sports completely masculine and 
some completely feminine. A low score indicates that one doesn't identify sports as 
masculine or feminine. The mean for female athletes in Mexico is 0.9055 and the mean for 
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female athletes in the U.S. is 0.3340 which is significant indicating, as predicted in 
hypothesis #6, that perceived cultural gender associations with different sports are more 
polarized along gender lines in Mexico than in the U.S. F(perceptions of sport)=56.372, 
p=.0001 Effect size was moderate at . 7 6 indicating a moderate difference between the 
means. 
The mean response for perceived masculinity of sport was 3.2454, i.e., equally 
masculine and feminine. The female athletes in Mexico feel that their culture consider 
sports, i.e., soccer, track & field, basketball, swimming, volleyball, and tennis, to be 
significantly more masculine (mean=3.3759) than female athletes in the U.S. feel their 
culture considers sports to be (mean=3 .0210). F(masculinity of sport)=46.481, p=.0001. 
Effect size was moderate at . 79 indicating a moderate difference between the means. The 
difference between means is significant which supports hypothesis #7, female athletes in 
Mexico feel that their culture considers sports to be more masculine than female athletes in 
the U.S. feel that their culture does. 
The average response for changed behavior in order to appear less masculine is 
1.3300, i.e., between never and occasionally change behavior in order to appear less 
masculine. Effect size was not significant at -.04 which indicates that there is no significant 
difference between the means. The means for changed behavior do not significantly differ 
by country of the athletes which does not offer support for hypothesis #8, collegiate female 
athletes in Mexico will be more apt to change their behavior or appearance in order to avoid 
appearing 'too masculine' than collegiate female athletes in the U.S. 
The mean score on the initial motivation scale was 2.3637, i.e., moderately low to 
moderately high level of initial motivation to participate in sport. Initial motivation among 
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female athletes in Mexico was lower (mean=2.2940) than initial motivation for participating 
in sports among U.S. athletes (mean=2.4535) and the difference between these means is 
significant. F(initial motivation)=9.201, p=.003 Effect size was small at -.33 which 
indicates that there is a small difference between the means. 
The mean score on the continued motivation scale is 2.4837, i.e., moderately low to 
moderately high continued motivation to participate in collegiate sport. Continued 
motivation among female athletes in Mexico was lower (mean=2.3512) than continued 
motivation for participating in sports among U.S. athletes (mean=2.6545) which is also a 
significant difference between the means. F(continued motivation)=44.008, p=.0001 Effect 
size is moderate at -.68 indicating a moderate difference between the means. 
According to these results, female athletes from Mexico have lower levels of both 
initial and continued motivation than female athletes in the U.S. These findings offer support 
for hypotheses #9 and # 10, initial motivation will be lower for female athletes in Mexico than 
female athletes in the U.S . and continued motivation will be lower for female athletes in 
Mexico than for female athletes in the U.S. 
Discriminant Analysis 
Table 3 (p. 43) displays a discriminant analysis utilizing a forward stepwise method. 
Column 1 is Wilks' Lambda, which is used as a test of significance for the squared canonical 
correlation. This shows the estimate of percent variance accounted for . Column 2 is the F-
test, a test statistic that tells us which variables predict group membership. A large Fis an 
indicator of good group membership prediction. Column 3 is the p value which shows the 
significance of this test. 
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Table 3. Discriminant stepwise analysis of selected variables 
Step Variable Wilks' Lambda Degrees of Freedom F Significance 
Cultural Acceptance of S WR .825 71.942 .0001 
2 Perceptions of Sport .705 2 70.557 .0001 
3 Continued Motivation .642 3 62.651 .0001 
4 Personal Acceptance of SWR .602 4 55.475 .000 1 
5 Masculinity of Varsity Sport .567 5 51.182 .0001 
6 Negative Treatment .551 6 45.301 .0001 
* Re =44.9% 
The variables in order of prediction power are: cultural acceptance of the strong 
woman role (F=71.942, p=.0001, df=l), perceptions of sport (F=70.557, p=.0001, df=2), 
continued motivation to participate in sport (F=62.651, p=.0001, df=3), personal acceptance 
of the strong woman role (F=55.475, p=.0001, df=4), masculinity of varsity sport (F=51.182, 
p=.0001, df=5), and negative treatment received as a result of participation in sport 
(F=45.301, p=.0001, df=6). The square of the total variance is .449 (Re 2=44.9%). 
A stepwise analysis of the independent variables excluded four variables, initial 
motivation to participate in sport (F=9.201, p=.003), perceived level of discouragement from 
participating in sport as a result of being female (F=9.761, p=.002), level of support to 
participate in sport received from family and friends (F=l3.439, p=.0001), and level of 
religiosity (F=5.016, p=.026). 
Table 4 (p. 44) is a classification table for the variables used in this analysis. 
Classification is used to determine to which group each case most likely belongs. According 
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to this analysis 82.6% of cases were grouped correctly among the U.S. respondents and 
17.4% of them were grouped incorrectly. 87.0% of the Mexican cases were grouped 
correctly and 13.0% of them were grouped incorrectly. These high scores indicate that the 
variables used in the stepwise analysis are good predictors of group membership. 
Table 4. Classification 
Correct 
Incorrect 
United States 
82.6% 
17.4% 
*85.0% of original grouped cases correctly classified. 
Mexico 
87.0% 
13.0% 
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CHAPTER 6. DISCUSSION AND CONCLUSIONS 
In general the results support my predictions that female collegiate athletes in Mexico 
have less cultural and personal support to be involved in sports than female collegiate athletes 
in Mexico. However, there were some hypotheses left unsupported by my findings. 
Being discouraged from participating in sport as a result of being female was not a 
significant predictor of group membership. With the stricter gender role climate in Mexico I 
thought this would register a significant difference between the two means. This question 
had a particularly low response rate, 278 respondents (82%) responded that they never 
encountered discouragement from participating in sport as a result of being female. It is 
possible that this question was too blatantly stated and that collegiate athletes do not 
recognize the more subtle discouragement of today. I would suggest developing this question 
for future study in order to find a question that truly measures discouragement from 
participation in sport. 
Negative treatment as a result of participation in sport did register as a significant 
predictor of country. The surprising aspect is that female athletes in Mexico feel less 
negative treatment as a consequence of participation in sport than female athletes from the 
U.S. A further study of this finding would be extremely informative. A less supportive 
atmosphere often is an indicator of negative treatment so it would by interesting to discover 
what is unique about this situation that the opposite effect is produced. 
Individual acceptance of the strong woman role did not prove to be a predictor of 
country. However the means were significantly different in the opposite direction than 
predicted. Mexican collegiate female athletes were more individually accepting of the strong 
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woman role than female collegiate athletes from the United States. This could be an outcome 
of the type of attitude necessary to participate in sport. A person would generally have to be 
accepting of the strong woman role in order to participate in an activity considered to be 
indicative of a strong woman. 
Altering behavior in order to appear less masculine did not register significance as a 
predictor of country. This was surprising because I assumed more apologetic strategies 
would be used where less cultural support was given for women in sports. However, this 
strategy of altering appearance or behavior could be done on a very subconscious level and, 
therefore, be very difficult for respondents to recognize in their own lives. 
The theoretical implications of these findings do more to support the social 
constructionist perspective than the essentialist perspective. Significant differences between 
the means of the different variables show that female collegiate athletes are different across 
cultures. Mexican collegiate female athletes have a different environment than collegiate 
female athletes from the United States. For example, according to my results Mexican 
female athletes perceive their culture to be less accepting of the strong woman role than 
female athletes from the United States perceive their culture to be. This documentation of 
different environments could be interpreted from a social constructionist perspective as a 
reason for differences between individuals. For example, according to my findings, Mexican 
female athletes are more accepting of the strong woman role than female athletes from the 
United States. The essentialist would interpret these individual differences as a result of 
different biology due to race, however, my finding offer no support for that theory. 
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In conclusion, I would venture to compare Mexico to the United States pre-Title IX as 
far as women's sports are concerned. In Mexico women are far more likely to experience a 
less supportive environment for women in sport than women in the United States as shown in 
results pertaining to cultural acceptance of the strong woman role. Sports in general are rated 
as more masculine by Mexican athletes than U.S. athletes thus implying that women 
shouldn't participate in sports. This is the type of environment women encountered in the 
sporting world in the United States before Title IX was enacted in 1972. Of course, the 
United States is still not immune to the problems of a hostile environment for women in sport 
but it has shown significant gains in creating a more encouraging environment. 
These results indicate that much is left to be done within the arena of women's sports 
to create a supportive and encouraging environment. Even economically privileged countries 
such as the United States have a long way to go before achieving an encouraging 
environment for women in the sporting world. Fortunately, as documented in the literature 
review, there is a spirit of resistance that has been established to the defined gender roles that 
limit women's full participation in and enjoyment of sport. An exploration of these methods 
of resistance would be an excellent direction for further research. To be able to identify these 
methods and analyze them would be beneficial for all women who participate in sport. 
Another direction for further research would be to study on a more individual level 
the experiences of collegiate female athletes in Mexico. Personal stories would do much to 
fill in the missing information and offer a richer portrait of the collegiate Mexican female 
athlete. Any one of the hypotheses I have put forth here could be examined in more detail. 
For example, support from parents and friends to participate in collegiate sport can be a 
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factor in an athlete's decision to participate in sport so it would be helpful to know what are 
the different ways parents and friends express their support for female collegiate athletes. 
Are there any cultural differences in the types of actions considered supportive for sports 
participation? Also, some respondents indicated on the questionnaire that they alter their 
behavior or appearance in order to avoid appearing more masculine. A more in-depth look at 
this issue would reveal exactly what techniques they use to avoid appearing more masculine 
and why they wish to do so. 
Leaming more about the Mexican female collegiate athlete is critical to the 
development of this unique group of athletes. Once we learn more about the motivation 
behind participation in sport as well as discouragement from participating in sport, we can 
better design programs and create environments to be beneficial for these athletes. Simply 
documenting the Mexican female collegiate athlete experience serves to validate the 
experience of every Mexican collegiate female athlete. Currently there is extremely little 
information circulating regarding this subject. Providing documentation of this unique 
experience will give this group of young women a link to other athletes such as herself. 
Perhaps she is surrounded by such women but feels that her experience and feelings are 
somehow different from everyone else's. Hearing a voice of the larger group can help these 
athletes to feel more supported and empowered which will enrich their athletic experience. 
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APPENDIX A. SURVEY INSTRUMENT (English) 
50 
Sport Participation 
and 
Motivation 
Department of Interdisciplinary Graduate Studies 
Iowa State University 
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Personal History 
As athletes each one of you has your own unique experience in sport. This questionnaire will explore your 
individual experience in sport and your motivation to participate in sport. First I would like to find out a little about 
your background. 
1. Age __ _ 
2. Hometown ________ _ 
3. What is your current marital status? 
Married Widowed 
Divorced Never been married 
Cohabiting or living in a marriage-type relationship 
4. At what academic level did you first become involved in organized competitive sport? 
elementary school 
middle school 
high school 
college 
5. Check all of the varsity sports you participate in at college. 
soccer softball 
swimming tennis 
volleyball basketball 
track & field gymnastics 
D golf 
6. List all of the sports you participate in recreationally. 
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Motivation for Sports Participation 
This next series of questions explores the reasons why you first decided to become involved in organized 
competitive sport. Please indicate the extent to which you agree or disagree with the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
7. I first became involved in sport because 
my parents encouraged me. 2 3 4 
8. I first became involved in sport because 
I wanted to be with my friends. 2 3 4 
9. I first became involved in sport because 
a coach encouraged me. 2 3 4 
10. I first became involved in sport because 
I wanted to achieve social status. 2 3 4 
11. I first became involved in sport because 
I wanted to improve my physical abilities. 2 3 4 
12. I first became involved in sport because 
I wanted to be in better shape. 2 3 4 
13. I first became involved in sport because 
I wanted to achieve success. 2 3 4 
14. I first became involved in sport because 
I wanted to lose weight. 2 3 4 
15. I first became involved in sport because 
I wanted others to notice me. 2 3 4 
16. I first became involved in sport because 
my friends encouraged me. 2 3 4 
17. I first became involved in sport because 
I wanted something to do after class. 2 3 4 
18. I first became involved in sport because 
I thought I would enjoy it. 2 3 4 
19. I first became involved in sport because 
I wanted to be recognized for my athletic abilities. 2 3 4 
20. Please note any other reasons you can think of for why you first became involved in organized sport: 
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Motivation to Continue Participating in Sports 
Next, I would like to learn more about the reasons that you decided to continue to participate in organized sports at 
the college level. Please indicate the extent to which you agree or disagree with the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
21. I decided to compete in sports in college because 
my parents encouraged me. 2 3 4 
22. I decided to compete in sports in college because 
I enjoy playing sports. 2 3 4 
23. I decided to compete in sports in college because 
my friends encouraged me. 2 3 4 
24. I decided to compete in sports in college because 
a coach convinced me to. 2 3 4 
25. I decided to compete in sports in college because 
I wanted to improve my physical abilities. 2 3 4 
26. I decided to compete in sports in college because 
I wanted something to do after class. 2 3 4 
27. I decided to compete in sports in college because 
I wanted to be with my friends. 2 3 4 
28. I decided to compete in sports in college because 
I wanted to lose weight. 2 3 4 
29. I decided to compete in sports in college because 
I received a scholarship. 2 3 4 
30. I decided to compete in sports in college because 
I wanted to achieve success. 2 3 4 
31. I decided to compete in sports in college because 
I wanted to maintain a healthy lifestyle. 2 3 4 
32. I decided to compete in sports in college because 
I wanted others to notice me. 2 3 4 
33. I decided to compete in sports in college because 
I wanted to achieve social status. 2 3 4 
34. I decided to compete in sports in college because 
I wanted to be recognized for my athletic abilities. 2 3 4 
35. Please note any other reasons you can think of for why you have continued to participate in competitive sports 
in college: 
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Influence of Sports Participation on Your Life 
Now I would like you to think about how your participation in sport has influenced your life. Please indicate how 
each of the following aspects about yourself has changed as a result of your participation in sport. 
DECREASE NO CHANGE INCREASE 
36. My athletic skills .. ................................... .......... ....................... . 2 3 
37. My self-confidence ................ .... .. ........ ... ........... ......... ............. .. 2 3 
38. My work ethic ... ... ....... ........................... .... ............................... . 2 3 
39. My body image .. .. .. ... ..... ... ....... ................. ....... ... ... ....... ..... ...... . 2 3 
40. My self-esteem .. .. .. .. ....... ....... .. .. ................ ...................... .. ...... .. . 2 3 
41. My aggressiveness ... ..... ..... ..... ... .. ................... ..... ...... ... ...... ... .. . 2 3 
42. My goal-setting skills .... ................... ................. ........... ... ....... ,. 2 3 
43. My leadership skills ........................ .... ............... .. .......... ...... , ... . 2 3 
44. My team-work skills .............................................. ....... .......... .. 2 3 
45 . My health ............ .. ........ ....... ... ..... ..... .... .. ............... .... .. .. ..... .... . . 2 3 
As you complete the section below think about the reactions of your family and friends to your participation in 
sport. Please indicate the extent to which you agree or disagree with the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
46. My mother is excited about my involvement 
in sport. 2 3 4 
47. My father is excited about my involvement 
in sport. 2 3 4 
48. My non-athletic female classmates are excited 
about my involvement in sport. 2 3 4 
49. My non-athletic male classmates are excited 
about my involvement in sport. 2 3 4 
50. My athletic female classmates are excited about 
my involvement in sport. 2 3 4 
51. My athletic male classmates are excited about 
my involvement in sport. 2 3 4 
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Perceptions of Sport 
Next I would like you for you to respond to the following questions concerning your views on people's perceptions 
of sport in your culture and peer group. Please check only one box per item. 
Culture 
More feminine Completely More masculine Completely Equally 
than masculine feminine than feminine masculine masculine 
& feminine 
52. In my culture soccer 
is considered a __ activity. 2 3 4 5 
53. In my culture track & field 
is considered a ___ activity. 2 3 4 5 
54. In my culture basketball 
is considered a ___ activity. 2 3 4 5 
55. In my culture swimming 
is considered a ___ activity. 2 3 4 5 
56. In my culture volleyball 
is considered a ___ activity. 2 3 4 5 
57. In my culture tennis 
is considered a ___ activity. 2 3 4 5 
Peer Grouu 
58. Among my close friends soccer 
is considered a ___ activity. 2 3 4 5 
59. Among my close friends track & field 
is considered a ___ activity. 2 3 4 5 
60. Among my close friends basketball 
is considered a ___ activity. 2 3 4 5 
61. Among my close friends swimming 
is considered a ___ activity. 2 3 4 5 
62. Among my close friends volleyball 
is considered a ___ activity. 2 3 4 5 
63. Among my close friends tennis 
is considered a ___ activity. 2 3 4 5 
Your Own Views 
64. I consider soccer a _activity. 2 3 4 5 
65. I consider track & field a _ activity. 2 3 4 5 
66 . I consider basketball a _activity. 2 3 4 5 
67. I consider swimming a_ activity. 2 3 4 5 
68. I consider volleyball a_ activity. 2 3 4 5 
69. I consider tennis a __ activity. 2 3 4 5 
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Women, Men and Society 
Now I want to find out more about your views on women's and men's participation in certain activities. Please 
indicate the extent to which you agree or disagree with the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
70. In my culture it is considered socially acceptable 
for women to hold political office. 2 3 4 
71. In my culture it is not considered socially acceptable 
for women to be competitive in sports. 2 3 4 
72. In my culture it is considered socially acceptable 
for women to be competitive in their everyday lives. 2 3 4 
73. In my culture it is considered socially acceptable 
for women to participate in contact sports. 2 3 4 
74. In my culture it is considered socially acceptable 
for women to work outside the home. 2 3 4 
75. In my culture it is not considered socially acceptable 
for women to be professional athletes. 2 3 4 
76. In my culture it is considered important that a 
woman get married. 2 3 4 
77. In my culture it is not considered important that a 
woman have children. 2 3 4 
78. In my culture it is considered socially acceptable 
for women to have large muscles. 2 3 4 
79. In my culture it is considered socially acceptable 
for women to have short hair. 2 3 4 
80. In my culture it is not considered socially acceptable 
for women to be leaders. 2 3 4 
81. In my culture it is believed that participation in 
sports makes women more masculine. 2 3 4 
82. In my culture it is considered socially acceptable 
for men to be competitive in their everyday lives. 2 3 4 
83. In my culture it is considered socially acceptable 
for women to be physically aggressive in sports. 2 3 4 
84. In my culture it is not considered socially acceptable 
for women to cry. 2 3 4 
85. In my culture it is considered socially acceptable 
for men to be competitive in sports. 2 3 4 
86. In my culture it is considered socially acceptable 
for men to cry. 2 3 4 
87. In my culture it is not considered socially acceptable 
for men to be leaders. 2 3 4 
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More about You 
Now I would like to know more about you personally. Please indicate the extent to which you agree or disagree with 
the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
88. I am competitive in sports. 
89. I am competitive in my everyday life. 
90. I am comfortable crying in public. 
91. I am a team leader. 
92. I am physically aggressive in sports. 
93. I feel that it is acceptable for women to have 
muscular bodies. 
94. Participation in sports has made me more 
masculine. 
95. I always listen to my coach, even ifl think 
he/she is wrong. 
96. I put the team's needs before my own. 
97. Being part of a team is important to me. 
98. If I do a good job personally, the competition is 
a success to me, regardless of how the team did 
overall. 
99. I measure athletic success by the team score more 
than my own personal performance. 
100. I think it is acceptable for women to have short 
hair. 
101. I think it is important that women have children. 
102. I think it is acceptable that women participate in 
contact sports. 
103. I think it is not important that a woman get married. 
104. I think it is acceptable that a woman is a 
professional athlete. 
105 . I think it is acceptable that a woman works outside 
the home. 
106. I consider myself feminine. 
107. I consider myself masculine. 
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Personal Experience 
In this last section I would like to learn more about your unique experiences in sport. Please answer the following 
questions as completely as you can. 
NEVER OCCASIONALLY OFTEN 
108. I am treated differently by others because 
I participate in sports. 2 
IF YOUR ANSWER (ABOVE) WAS "NEVER" PLEASE SKIP TO #111. 
3 
ALWAYS 
4 
109. If you are ever treated differently by others because you participate in sports, please give one or two 
examples of how you have been treated differently. 
110. If you have ever been treated differently by others because you participate in sports, how does this treatment 
make you feel? 
NEVER OCCASIONALLY OFTEN 
111. I have been discouraged from participating in 
sports because I am a woman. 2 
IF YOUR ANSWER (ABOVE) WAS "NEVER" PLEASE SKIP TO #113. 
3 
ALWAYS 
4 
112. Please give an example of how you have been discouraged from participating in sports because you are a 
woman. 
113. In order to avoid appearing masculine to 
others I have tried to compensate for 
my participation in sports by acting more 
feminine. 
NEVER OCCASIONALLY OFTEN 
2 3 
IF YOUR ANSWER (ABOVE) WAS "NEVER" PLEASE SKIP TO #115. 
ALWAYS 
4 
114. Please give an example of how you have altered your behavior in order to avoid appearing masculine. 
Personal Background 
115. What, if any, is your current religion? D Catholic 
D Protestant 
D Mormon 
D Atheist 
D Jewish 
D Lutheran 
Other 
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Please indicate the extent to which you agree or disagree with the following statements. 
STRONGLY SOMEWHAT SOMEWHAT STRONGLY 
DISAGREE DISAGREE AGREE AGREE 
115. Religion is a very important part of my life. 2 3 4 
116. Religion should influence how decisions are 
made in the family. 2 3 4 
117. I would not describe myself as very religious. 2 3 4 
118. I believe in obeying the decisions of religious 
leaders concerning moral issues. 2 3 4 
119. Religion should influence how I live my life. 2 3 4 
120. What is the combined income of your parents? (If you are married, what is the combined income of you and 
your spouse?) 
D $0 - $19,999 
D $20,000 - $34,999 
D $35,000 - $54,999 
$55,000 - $74,999 
D $75,000 and up 
121. How many people depend on this income? __ _ 
122. What is your mother's profession? ________ _ 
123. What is your father's profession? _________ _ 
124. If you are married, what is your husband's profession? ________ _ 
125. Which of the following best describes your racial or ethnic background? 
D African American Caucasian 
D Asian American Other Hispanic 
D Native American Exchange student (from what country?) ______ _ 
Mexican American Other (please specify) ______ _ 
126. THANKS FOR YOUR COOPERATION! IF YOU WOULD LIKE TO MAKE ANY FURTHER 
COMMENTS, PLEASE FEEL FREE TO DO SO IN THE SP ACE PROVIDED BELOW. 
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APPENDIX B. SURVEY INSTRUMENT (Spanish) 
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La participaci6n deportiva 
y 
la motivacion 
El departamento de estudios posgraduados interdisciplinarios 
Iowa State University 
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La historia personal 
Como atletas cada una de Uds. tienen su propia experiencia en el deporte. Esta encuesta explorara tu experiencia individual en el 
deporte y tu motivaci6n a la participaci6n deportiva. Primero, me gustaria averiguar un poco mas de tu origen. 
I. Edad ____ _ 
2. Procedencia ( ciudad) ____ _ 
3. lCual es tu estado civil? 
0 casada O viuda 
0 divorciada O soltera 
0 union libre 
4. lA que nivel academico comenzaste por primera vez en el ambiente deportivo? 
0 la escuela primaria 
0 la escuela secundaria 
0 la preparatoria 
0 la universidad 
5. Marca todos los deportes representativos en los que estas participando en tu universidad. 
0 soccer O filtbol rapido 
0 nataci6n O tenis 
0 voleibol O baloncesto 
0 atletismo 
6. Escribe los deportes en los cuales tu participas y que no son represantivos de tu universidad. 
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Lo que te motivo para iniciarte en el deporte 
Esta pr6xima serie de preguntas explora las razones por las cuales decidiste por primera vez participar en el deporte antes de 
ingresar en la universidad. Por favor, indica a que nivel estas de acuerdo con las siguientes declaraciones. 
Desacuerdo Desacuerdo Acuerdo Acuerdo 
Completo Parcial Parcial Completo 
7. Me inicie en el deporte por primera vez porque 
mis padres me animaron. 2 3 4 
8. Me inicie en el deporte por primera vez porque 
queria estar con mis amigos. 2 ,.., 4 .) 
9. Me inicie en el deporte por primera vez porque 
un entrenador me anim6. 2 3 4 
10. Me inicie en el deporte por primera vez porque 
queria lograr un estatus mas alto en mi grupo social. 2 3 4 
11. Me inicie en el deporte por primera vez porque 
queria mejorar mis habildades fisicas. 2 3 4 
12. Me inicie en el deporte por primera vez porque 
queria mejorar mi condici6n fisica. 2 3 4 
13. Me inicie en el deporte por primera vez porque 
queria lograr un triunfo. 2 3 4 
14. Me inicie en el deporte por primera vez porque 
queria adelgazar. 2 3 4 
15. Me inicie en el deporte por primera vez porque 
queria que otros se ftjaran en mi. 2 3 4 
16. Me inicie en el deporte por primera vez porque 
mis amigos me animaron. 2 3 4 
17. Me inicie en el deporte por primera vez porque 
queria hacer algo despues de clase. 2 3 4 
18. Me inicie en el deporte por primera vez porque 
pensaba que lo disfrutaria. 2 3 4 
19. Me inicie en el deporte por primera vez porque 
queria ser reconocida por mis habilidades atleticas. 2 3 4 
20. Por favor, escribe algunas otras razones que no estan incluidas en la secci6n de arriba que por las cuales te iniciaste en el 
deporte antes de ingresar en la universidad. 
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Lo que te motiva para continuar en el deporte 
A continuaci6n me gustaria saber las razones por las cuales continuas participando en el deporte al nivel universitario. Por favor, 
indica a que nivel estas de acuerdo con las siguientes declaraciones. 
Desacuerdo Desacuerdo Acuerdo Acuerdo 
Completo Parcial Parcial Completo 
21. Decidi participar en el deporte en tu universidad 
porque mis padres me animaron. 2 3 4 
22. Decidi participar en el deporte en tu universidad 
porque lo disfruto. 2 3 4 
23. Decidi participar en el deporte en tu universidad 
porque mis amigos me animaron. 2 3 4 
24. Decidi participar en el deporte en tu universidad 
porque un entrenador me convenci6. 2 3 4 
25. Decidi participar en el deporte en tu universidad 
porque queria mejorar mis habilidades fisicas. 2 3 4 
26. Decidi participar en el deporte en tu universidad 
porque queria hacer algo despues de clase. 2 3 4 
27. Decidi participar en el deporte en tu universidad 
porque queria estar con mis amigas. 2 3 4 
28. Decidi participar en el deporte en tu universidad 
porque queria adelgazar. 
2 3 4 
29. Decidi participar en el deporte en tu universidad 
porque recibi una beca. 2 3 4 
30. Decidi participar en el deporte en tu universidad 
porque queria lograr un triunfo. 2 3 4 
31. Decidi participar en el deporte en tu universidad 
porque queria mantener un estado saludable. 2 3 4 
32. Decidi participar en el deporte en tu universidad 
porque queria que otros se fijaran en mi. 2 3 4 
33. Decidi participar en el deporte en tu universidad 
porque queria lograr un estatus mas alto en mi 
grupo social. 2 3 4 
34. Decidi participar en el deporte en tu universidad 
porque queria ser reconocida por mis habilidades 
atleticas. 2 3 4 
35. Por favor, escribe algunas otras razones que no estan incluidas en la secci6n de arriba de por que has continuado a participar 
en los deportes competitivos en la universidad. 
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;_, Como influye la pariticipacion deportiva en tu vida? 
Ahora, me gustaria que reflecciones sobre c6mo tu paricipaci6n deportiva ha influido en tu vida. Por favor, indica c6mo los 
siguientes aspectos han cambiado en tu vida como resulto de tu participaci6n en el deporte. 
36. Mis habilidades atleticas 
37. Mi confianza en mi misma 
38. Mi etica de trabajo 
39. Mi imagen del cuerpo 
40. Mi autoestima 
41. Mi agresividad 
42. Mis habilidades de fijar metas 
43. Mis habilidades de liderazgo 
44. Mis habilidades de trabajo en equipo 
45. Mi salud 
Disiminuy6 No cambio 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
Aument6 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
Al momento de que completes la siguiente secci6n piensa en c6mo tu familia y tus amigos reaccionan a tu 
participaci6n en el deporte. Por favor, indica a que nivel estas de acuerdo con las siguientes declaraciones. 
46 . Mi madre esta emocionada de mi 
participaci6n deportiva. 
4 7. Mi padre esta emocionado de mi 
participaci6n deportiva. 
48. Mis amigas que no participan en deportes 
estan emocionadas de mi participaci6n 
deportiva. 
49. Mis amigos que no participan en deportes 
estan emocionados de mi participaci6n 
deportiva. 
50. Mis amigas que son atletas estan 
emocionadas de mi participaci6n deportiva. 
51 . Mis amigos que son atletas estan 
emocionados de mi participaci6n deportiva. 
Desacuerdo 
Completo 
Desacuerdo 
Parcial 
2 
2 
2 
2 
2 
2 
Acuerdo 
Parcial 
3 
3 
3 
3 
3 
3 
Acuerdo 
Completo 
4 
4 
4 
4 
4 
4 
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Las percepciones del deporte 
A continuaci6n, me gustaria que respondes a las siguietnes preguntas sobre percepciones de! deporte. En tu opinion, describe 
c6mo la gente (de tu cultura y de tu generaci6n) percibe el deporte. Por favor, marca solamente una caja por asunto. 
Femenina y 
La cultura Mas femenina Com pletamente Mas masculina Completamente masculina 
que masculina femenina que femenina masculina igualmente 
52. En mi cultura el futbol soccer se 
considera una actividad ........... 2 3 4 5 
53. En mi cultura el atletismo se considera 
una actividad ............................... 2 3 4 5 
54. En mi cultura el baloncesto se considera 
una actividad ................................. 2 3 4 5 
55. En mi cultura la nataci6n se considera 
una actividad ... .............. . ......... . .. 2 3 4 5 
56. En mi cultura el voleibol se considera 
una actividad .. .. .. ........... . ..... ...... 2 3 4 5 
57. En mi cultura el tenis se considera 
una actividad ......................... 2 3 4 5 
Tu grupo social 
58. Entre tus mejores amigos el futbol soccer 
se considera una actividad .................. 2 3 4 5 
59. Entre tus mejores amigos el atletismo 
se considera una actividad ............. 2 3 4 5 
60. Entre tus mejores amigos el baloncesto 
se considera una actividad ............... 2 3 4 5 
61. Entre tus mejores amigos la nataci6n 
se considera una actividad ............. 2 3 4 5 
62. Entre tus mejores amigos el voleibol 
se considera una actividad ............ 2 3 4 5 
63. Entre tus mejores amigos el tenis 
se considera una actividad ........ 2 3 4 5 
Tus propias opiniones 
64. Considero el futbol soccer una actividad ... 2 3 4 5 
65. Considero el atletismo una actividad ........ 2 3 4 5 
66. Considero el baloncesto una actividad ...... 2 3 4 5 
67. Considero la nataci6n una actividad ........ 2 3 4 5 
68. Considero el voleibol una actividad ..... . ... 2 3 4 5 
69. Considero el ten is una actividad ....... . ... .. 2 3 4 5 
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Mujeres, hombres, y la sociedad 
Ahora, quiero descubrir mas de tus opiniones de la participaci6n de las mujeres y los hombres en ciertas actividades. Por favor, 
indica a que nivel estas de acuerdo con las declaraciones siguientes. 
Desacuerdo Desacuerdo Acuerdo Acuerdo 
Completo Parcial Parcial Completo 
70. En mi cultura es aceptable socialmente que la mujer 
asuma cargos politicos. 2 3 4 
71. En mi cultura no es aceptable socialmente que la mujer 
sea competitiva en el deporte. 2 3 4 
72. En mi cultura es aceptable socialmente que la mujer sea 
competitiva en su vida cotidiana. 2 3 4 
73. En mi cultura es aceptable socialmente que la mujer 
participe en los deportes de contacto. 2 3 4 
74. En mi cultura es aceptable socialmente que la mujer 
trabaje fuera de casa. 2 3 4 
75. En mi cultura no es aceptable socialmente que la mujer 
sea una atleta profesional. 2 3 4 
76. En mi cultura es importante que una mujer se case. 2 3 4 
77. En mi cultura no es importante que una mujer tenga hijos. 2 3 4 
78. En mi cultura es aceptable socialmente que la mujer tenga 
musculos grandes. 2 3 4 
79. En mi cultura es aceptable socialmente que la mujer tenga 
cabello corto. 2 3 4 
80. En mi cultura no es aceptable socialmente que la mujer 
sea lider. 2 3 4 
81. En mi cultura se piensa que la participaci6n en los 
deportes hace a la mujer mas masculina. 2 3 4 
82. En mi cultura es aceptable socialmente que el hombre 
sea competitivo en su vida cotidiana. 2 3 4 
83. En mi cultura es aceptable socialmente que la mujer sea 
agresiva fisicamente en los deportes . 2 3 4 
84. En mi cultura !!Q es aceptable socialmente que la mujer Hore. 2 3 4 
85. En mi cultura es aceptable socialmente que el hombre sea 
agresivo fisicamente en los deportes. 2 3 4 
86. En mi cultura es aceptable socialmente que el hombre Hore. 2 3 4 
87. En mi cultura no es aceptable socialmente que el hombre 
sea lider. 2 3 4 
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Mas de ti 
Ahora, quiero saber mas de tu persona. Por favor, indica a que nivel estas de acuerdo con las siguientes declaraciones. 
Desacuerdo Desacuerdo Acuerdo Acuerdo 
Completo Parcial Parcial Completo 
88. Soy competitiva en los deportes. 2 3 4 
89. Soy competitiva en mi vida cotidiana. 2 3 4 
90. Me siento c6moda llorando en publico. 2 3 4 
91. Soy un lider del equipo. 2 3 4 
92. Soy agresiva fisicamente en los deportes. 2 3 4 
93. Pienso que es aceptable que la mujer tenga cuerpo muscular. 2 3 4 
94. Mi participaci6n en los deportes me ha hecho mas masculina. 2 3 4 
95. Escucho a mi entrenador siempre, aunque pienso que este 
equivocado. 2 3 4 
96. Pienso primero en las necesidades del equipo, antes de las mias. 2 3 4 
97. Formar parte de un equipo es importante a mi. 2 3 4 
98. Si mi participation es buena, la considero como un exito, 
sin tomar en cuenta los resultados de mi equipo. 2 3 4 
99. Mido el exito atletico por el resultado del equipo mas que 
por mi exito personal. 2 3 4 
100. Pienso que es aceptable que la mujer tenga cabello corto. 2 3 4 
101. Pienso que es importante que la mujer tenga hijos. 2 3 4 
102. Pienso que es aceptable que la mujer participe en los 
deportes de contacto. 2 3 4 
103. Pienso que no es importante que la mujer se case. 2 3 4 
104. Pienso que es aceptable que la mujer sea una atleta profesional. 2 3 4 
105. Pienso que es aceptable que la mujer trabaje fuera de casa. 2 3 4 
106. Me considero femenina. 2 3 4 
107. Me considero masculina. 2 3 4 
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La experiencia personal 
En esta ultima secci6n quiero saber mas de tu experiencia personal en el deporte. Por favor, contesta las siguientes preguntas tan 
detalladamente como puedas. 
Nunca De vez en cuando Frecuentamente Siempre 
108. Me tratan de forma diferente porque participo en los 
deportes. 2 3 4 
Si tu respuesta (arriba) fue "nunca" por favor, pasa a la pregunta #111. 
109. Site tratan de forma diferente porque participas en los deportes, por favor da uno o dos ejemplos de c6mo te han tratado de 
forma diferente. 
110. Site han tratado de forma diferente alguna vez por participar en los deportes, l,C6mo es el trato que has sentido? 
Nunca De vez en cuando Frecuentamente Siempre 
111. Me han desanimado de participar en los deportes porque 
soy mujer. 
Si tu respuesta (arriba) fue "nunca" por favor pasa a la pregunta #113. 
2 
112. Por favor da un ejemplo de como te han desanimado por participar en los deportes porque eres mujer. 
3 4 
Nunca De vez en cuando Frecuentamente Siempre 
113. Para evitar parecer varonil por participar en los deportes, 
he tratado de actuar mas femenina. 2 3 4 
Si tu respuesta (arriba) fue "nunca" por favor pasa a la pregunta #115. 
114. Por favor, da un ejemplo de c6mo has modificado tu comportamiento para evitar parece varonil. 
Origen personal 
115. Si practicas alguna religion, lcual es? 
0 cat6lica 
0 protestante 
Omormona 
0 ateo 
Ojudeo 
0 otro -----
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Por favor, indica a que nivel estas de acuerdo que las siguientes declaraciones. 
Desacuerdo 
Completo 
115. La religion es una parte muy importante en mi vida. 
116. La religion debe influir en las decisiones de la familia. 
117. No me considero una persona muy religiosa. 
118. Debo obedecer las decisiones de lideres religiosos sobre 
Desacuerdo 
Parcial 
2 
2 
2 
Acuerdo 
Parcial 
3 
3 
3 
Acuerdo 
Completo 
2 3 temas morales. 4 
119. La religion debe influenciar en como vivo mi vida. 2 
120. lCual es el ingreso mensual combinado de sus padres? (Si eres casada, el ingreso de tu esposo.) 
0 0 - 2,000 pesos mensuales 
0 2,001 - 6,000 pesos mensuales 
0 6,001 - 12,000 pesos mensuales 
0 12,001 - 24,000 pesos mensuales 
0 24,001 o mas pesos mensuales 
121. LCuantas personas dependen en este ingreso? ___ _ 
122. lEn que trabaja tu madre? __________ _ 
123. lEn que trabaja tu padre? __________ _ 
124. lSi eres casada, en que trabaja tu esposo? __________ _ 
125. lQue idioma hablas en casa? 
0 Espanol 
0 otro (especifica) _________ _ 
3 
126. jGracias por tu cooperaci6n! Site gustaria hacer mas comentarios, por favor escribe en el espacio debajo. 
71 
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